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Teachers mostly find difficult to deal with grueling and stressful days at work, and that is where reflective teaching comes in handy and acts as an important teaching accompaniment. Reflective teaching requires teachers to reflect on their teaching methodologies and practices to assess the effectiveness of their instructional methodologies. Reflective teaching might elicit a teacher to probably alter their teaching practices, relative to the analytical process outcome emerging from the teacher’s critical reflection procedure. Reflective teaching forms a pivotal method for seasoned and new teachers at improving their teaching techniques. The report suggested that it is possible integrating reflective teaching from their already gruesome schedule. The subsequent sections illustrate practical means that teachers might implement reflective teaching in their work.
Teachers can prepare lesson plans for other teachers based on their responsibilities and personal strengths. Kruse et al., (1995) explained that the teachers can take lesson plans and give remarks about the lesson plan if they matched the syllabus requirements. The teacher who prepared the lesson plan on behalf of another might change their reasoning based on their remarks. If the teacher feels that something does not fit the lesson plan, or the teacher ought to have included something very important, and then those changes must get integrated.
Teachers might obtain and give feedback from their colleagues about instructional behavior. Wallace et al., (1997) stated that teachers want other teachers to comment about their instructional behaviors. Some teachers invoke additional teaching methods in making sure that the students understand everything they teach. Other teachers might use those remarks from fellow teachers to improve how they deliver their teachings to students. Sometimes, one or two randomly selected students might also give remarks on how they want to get taught. Students interact with many teachers in their lifetime and some they would not want to meet again in the class, while others they might want to teach them over and over again, Kruse et al., (1995). Teachers can learn special instructional techniques from fellow teachers through the students and advance those changes to their teaching methods.
Teachers might also coach one another about their instructional techniques. According to Peters and March (1999), new teachers got new teaching skills, while existing teachers have old teaching and instructional methods. Blending the two instructional methods lets the teachers identify that they can learn from one another while they help improve their fellow teacher’s instructional methods. The teachers need to understand that it, not a fault not to know about a given instructional method, instead, it is easier 
Forming study groups among students forms a good means of helping themselves improve what they already acquired in class. However, teachers might join the study groups and contribute to the things that the students do not understand. DuFour (2004) argued that the students instead can propose the areas that their teachers never taught well in class. The teacher might use the opportunity to improve their teaching methods to make it easier for students to better understand the class lessons. The study groups are relatively casual, and it is possible to identify as many weaknesses and challenges in a teacher’s instructional methods.
Looking at the students partnering in assignments or games can reveal gaps in the teaching methods. A teacher might reflect on why some students perform somethings in a given way, probably because they learned it that way from the class. The more a teacher looks at the students the more he or she understands the positive and negative areas about their instructional techniques. A good teacher knows their students’ behavior and resonates with their goals even before indulging in certain tasks. 
References
Kruse S. D., Louis K. S., & Bryk A. (1995). An emerging framework for analyzing school-based professional community. In Louis K. S., & Kruse S. D. (Eds.), Professionalism and Community: Perspectives on Reforming Urban Schools (p. 23–42). Thousand Oaks, CA: Corwin Press.
Peters K. H., & March J. K. (1999). Collaborative Observation. Thousand Oaks, CA: Corwin Press.
DuFour R. (2004) Leading edge: The best staff development is in the workplace, not in a workshop. Journal of Staff Development, 25(2), 63–64.
Wallace R. C., Engel D. E., & Mooney J. E. (1997). The learning school, a guide to vision-based leadership. Thousand Oaks, CA: Corwin Press.
[bookmark: _GoBack]Annenburg Institute for School Reform. (2001). Looking at student work [Web site]. Retrieved March 14, 2003, from http://lasw.org/welcome.html

